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Sexuality unveiled

Engulfed in myths, beliefs, culture

Involved in the engulfing

Teacher, initiation advisors, pastor, parent — worse still, child
Yet all at risk

Dim may be the light
Yet clear is the message
Sexuality education — a must!

Arise, stake holders!

Break the barriers

Be active in the breaking

Teacher, initiation advisor, pastor, parent — even you — child
Teach sexuality education

Initiate sexuality education

Preach sexuality education

Impart sexuality education

Learn sexuality education

Sexuality education — indeed a must!

A poem written by Mrs Daphne Tembo,
Teacher at Hillside Basic School, Chipata District, Zambia
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Introduction

Why was this manual written?

The HIV prevalence rate in Zambia is around 17% of
the population with higher rates in urban areas and
along transport routes. Heterosexual transmission is
responsible for 90% of HIV infection. Mother to child
transmission results in around 25,000 HIV positive
babies each year. At current levels of HIV prevalence
and in the absence of treatment, young persons in
Zambia face a 50% life-time risk of dying of AIDS .

HIV infection is affecting the education sector badly.
There are many orphans and children are dropping
out of school or attending sporadically because of
poor or sick parents. There are teacher shortages
because teachers are dying or too ill to teach every
day. The school is a high risk environment for HIV for
teachers and pupils.

However, HIV is preventable, treatment is becoming
more available and schools represent a great
opportunity to take action in the community. Schools
reach more young people nationally than any other
structure. Teachers are educated and respected in
the community and the Ministry of Education has a
national structure for in-service training, monitoring
and supervision which reaches every community.

‘ Education is a powerful ally in the

fight against HIV and AIDS. Teachers,
education staff at all levels and teacher union
leaders can play a crucial role within the school
system to combat the spread of the infection
and contribute to care and mitigation of its
impact. Students can become leaders and a
force for change in their own households, the
lives of their peers and in the wider community
when they are supported by adults who
recognise the tremendous resource

they offer. ,,

The Ministry of Education has made great progress in
training teachers and developing materials to teach
pupils about HIV, sexuality, gender and life skills in all
grades. With the changing curriculum, teachers are

TUNAIDS/WHO AIDS Epidemic Update: December 2006

expected to work with communities to teach children
essential life skills, including sexual safety.

Before teachers can teach their pupils about HIV,
sexuality, gender and life skills, they need an
opportunity to explore their own values, hopes and
fears, knowledge and skills related to this area of
life. HIV and AIDS affects us all and our personal and
professional lives affect each other.

This manual outlines a process and activities to
provide this opportunity to teachers. It is intended as
a contribution to the education sector strategy and is
the result of collaborative work with trainers, teachers
and sexual and reproductive health experts in Zambia.

The activities in the manual equip teachers with a
stronger understanding of sexuality, gender, sexual
and reproductive health and HIV and AIDS and the
self-awareness, values and skills to play an effective
role in HIV prevention, care and mitigation in their
schools and the community. This includes providing
supportive, positive role-models, creating a safe
environment, reducing stigma and discrimination and
teaching sexuality and life skills effectively.

This manual is part of the ‘Our future’ series which
comprises:
Preparing to teach sexuality and life skills — a
trainers’ manual designed to prepare teachers
and others for teaching sexuality and life skills
by exploring gender and sexuality issues in their
personal and professional lives.
Teaching sexuality and life skills — a guide to
teaching sexuality and life skills education and
using the ‘Our future’ pupils’ books.
Our future: Sexuality and life skills education
for young people — 3 school books for pupils in
Grades 4-5, Grades 6-7 and Grades 8-9.

These materials are aimed at teachers and anyone
else interested in teaching sexuality in the community;
for example, peer educators, health practitioners,
traditional and religious leaders and parents.



Introduction

What does the manual cover?

Session 1: Setting the scene

In this session, participants get to know
each other, express their hopes and fears
and make an agreement on how they want
to work together. They gain a common
understanding of the terms sexuality and
life skills.

Session 2: Growing up in the past and now
In this session, participants recall and share
their experiences of growing up and thinking
about sexuality. They reflect on how times
have changed for young people and their
hopes and fears for the future of young
people.

Session 3: What are we doing now and
what more can we do?

Participants explore their roles and
responsibilities in protecting and promoting
the sexual and reproductive health of their
pupils and young people and fellow teachers
and colleagues. They look at challenges and
ways to address them.

Session 4: Gender norms in our lives

This session focuses on gender and
vulnerability, their effect on our sexual well-
being and how we can support each other to
enjoy equitable gender relationships.

Session 5: Sexuality, HIV and AIDS and life
skills

In this major session, participants use
participatory learning activities to explore
key issues in their own lives and how they
can apply the lessons learned from this to
their work with young people. Issues include
sexual and reproductive issues, attitudes and
values and life skills.

Session 6: Learning from children about
their needs

In this session participants make a plan

to use some of the activities they have
experiences to learn more about their pupils’
hopes, fears and needs.

What are the objectives of the training?
The participants will:

become familiar with the role of schools within the
national AIDS strategy

analyse the causes and consequences of the high
risk of HIV infection for pupils and teachers in
Zambian schools and their role in addressing the
problem

be motivated to take responsibility for their own
and their pupils’ sexual and reproductive health

reflect on their own experiences with sexuality and
gender as they were growing up, the changes that
have occurred in the environment since that time
and their impact on young people

identify strategies for coping with change and ways
to overcome challenges of teaching sexuality and
life skills in schools

use a range of interactive learning activities to
reflect on their own lives in relation to sexuality,
gender and sexual and reproductive health and
how it connects with their role as teachers

increase their awareness of their own feelings and
values around SRH, gender and sexuality and how
these might affect their teaching

practise a range of life skills in relation to sexuality
and gender

make a plan of action to learn from pupils about
their concerns, needs and interests in relation to
sexuality and life skills and how these can best be
met at school.

How can we use the manual?

Teacher training schools, provincial, district and zonal
trainers, schools and external trainers can use the
activities in the manual in a flexible way, depending
on their needs, resources and time available. For
example:
If time and funds are available, trainers could cover
all the topics in a 6-day workshop in a training
college, school or local venue.
Schools could allocate a regular time for in-school
training and facilitate the topics over a period of
time until they have covered the manual.
After experiencing some of the activities, teachers
may want to facilitate them with their pupils. This
helps them to understand pupils’ needs. Simpler
versions of many, but not all of these activities are
also found in the ‘Our future’ pupils’ books.



Introduction

It is important to follow this initial preparation training
with a training for teachers to practice the interactive
methodologies used in teaching sexuality and life
skills to their pupils and in using the ‘Our Future’
pupil’s books.

What approach and methodologies does
the training use?

The training uses an adult interactive learning
approach. Participants engage in experiential learning
activities to explore their own lives and how they
impact on their work as teachers. Participants discuss
how they can use and adapt the activities for working
with pupils and the community. The facilitators share
their own perspectives and experiences where it

will help participants to grasp a point or feel more
comfortable. The facilitators ensure that participants
are protected from harm in the ways listed below.

Making sexuality education safe

When we work on sexuality education with people
of any age, it is vital to think about the ethics of our
activities and to protect everyone involved from any
possible harm. It is particularly important when we
work with young people because we have more
power to make them engage in activities that may
harm them. We need to sensitise community leaders,
parents, health workers, religious leaders and young
people about sexual and reproductive health needs
and get the agreement of key community members,
teachers and young people before starting sexuality
lessons with pupils.

The points below apply to learning about sexuality for

all age groups. We must:

@ do some participatory activities to find out about
participants’ hopes and fears and agree on how we
can work together safely before starting the lessons

@ explain the purpose of doing each learning activity.
Tell participants that you are not assuming anything
about anyone’s sexual lives, experiences or HIV
status. Explain the benefits of talking more openly
about sexuality in order to better take action to
improve sexual and reproductive health

@ ensure that the learning activities do not result in
any participant being sexually harassed, bullied,
punished or exposed in public for any ideas or
behaviour that they talk about in the sessions

@ never disclose personal information about a
participant without their permission

@ encourage participants to talk about things that
happen to ‘people like themselves’ or to unnamed
friends rather than disclose personal sexual
information

@ aim to ensure as much as possible that participants
are not offended, upset or worried by the questions
and activities

@ together map sources of information, counselling
and other services in the local area so that we can
refer people who need help during or after the
training.

Throughout this manual we have provided a few
examples of participants’ responses to some of the
activities from our workshops. These are shown as
examples only. They are not the ‘right answers’. Some
may be right and others may need to be challenged.
Encourage your participants to be creative and free to
come up with their own ideas.

No sex before
marriage or you
will burn in helll

Here, drink this

\‘3{7 :\X and beautiful girls
ijf"-._ ;"ﬁ’;alﬁ will come for you to
° e\ practise love.
T B B—«f}—:—.—; ‘/f-ﬁ



SESSION 1 Setting the scene

Activity Introduction

Aim

To get to know each

other and introduce the
participants to the agenda,
objectives and process of
the workshop.

What is covered in

this activity?

@ Introductions

® Pre-training
questionnaire on
knowledge and attitudes
about sexuality, gender
and HIV and AIDS.
Discussion around
participants’ hopes
and fears related to
this workshop and
presentation of the
workshop’s objectives,
agenda and approach
Definition of how we
want to work together
Formation of support
groups and guardian
angels

Time

2 hours

Materials

® ‘True-false’ statements
on knowledge and
attitudes about
sexuality, gender and
sexual and reproductive
health, including HIV
and AIDS. See Handout:
True-false questionnaire
on page 9
Workshop objectives
and agenda

How to do it

Completing the questionnaire

1 If possible, distribute and ask each participant to complete the
‘true-false questionnaire’ before the workshop starts. Ask people to
sit apart from each other and not to include their names so that the
answers are anonymous.

2 Collect the completed statements.

Introduction

1 Ask participants to introduce themselves by telling the group
the name they wish to be called using an adjective beginning by
the same letter as their name. For example, ‘Happy Harry’ and
‘Gentle Gill’. This helps people remember each others’ names. Ask
participants to mention their school, class and responsibilities for
HIV and AIDS work.

Hopes, fears and objectives

1 Divide the participants into pairs and ask them to discuss their
hopes and fears for the workshop. Ask them to think of one hope
and one fear per pair.

2 In plenary list the hopes and fears of each pair.

3 Put up the objectives on a flipchart and match the hopes with the
objectives of the workshop (see page 5).

4 Discuss and try to resolve the fears.

5 Distribute the workshop objectives and agenda and explain the
approach of the workshop.

Example of hopes and fears A

Hopes

@ To learn new methodologies on how to teach life skills and
sexuality

@ To meet a challenge

@ To be given certificates at the end

Fears

@ Will | be able to follow the contents of the workshop?

@ How information on sexuality will be received by the
community?

e Of the families left behind, will they be in good health?

. /

How do we want to work together

1 Ask participants to think of how they want to work together to
achieve the objectives of the workshop. List on flipchart or ask
groups to draw pictures on flipchart to show their points. For
example, they could draw an ear to show ‘listen to each other
without interrupting’.

7



Introduction

2 Put up the lists or pictures, discuss and agree on the points with
the group and leave in on the wall to remind participants or to add
to as the workshop goes on.

Support groups

1 Explain the idea of support groups to reflect every evening on the
day’s work. Group members will provide support to each other
and feed back their thoughts to the plenary each morning. The
following questions can help the support groups to structure their
feedback:
@ What did you learn and enjoy today?
@ What did you find difficult and challenging?
® What are your suggestions for improving the sessions when we

hold the course again?

Guardian Angels

1 Explain that each participant will have a person in the group who is
their ‘guardian angel’. This person will look out for their welfare and
be there to share feelings or counselling.

2 Stand in a circle and ask each participant to turn to the person on
their right. This person is their guardian angel.

@ Facilitator’s tips

@ Itis important to respect each other and not be judgmental.
However, we also need to challenge ideas that are not helping us
and our pupils to stay happy, healthy and safe and enjoy our rights.

@ We cannot guarantee confidentiality in a group so we need to
think carefully about what personal information we disclose about
ourselves and others. It is safer to talk about some experiences as
if they happened to another un-named person or ‘people like us’.

@ We are all sexual beings affected by the HIV epidemic. It is good
to work together as equals to respond to HIV and AIDS rather than
see ourselves as higher or lower than others.

@ Any of us in the group might be living with HIV, with or without
knowledge of our status. We should assume that some of us are
living with HIV and take care to talk in ways that include and do not
discriminate against those of us with HIV.

@ Ask participants to take responsibility for different aspects
of the workshop, such as food and accommodation, health,
entertainment and time-keeping.



True-false questionnaire

Please circle your own opinion as to whether or the statement is true or false.
If you are uncertain do not circle anything. Answers are on pages 84-87.

I’s wrong to teach pupils about sexuality because it will encourage them to have sex. TRUE FALSE
The groups with the highest HIV prevalence rate in Zambia are women aged 30-34 TRUE FALSE
and men aged 35-39 years.

Women can only orgasm after several rounds. TRUE FALSE
When a woman says no to sex, she wants a man to persuade her. TRUE FALSE
People who raise issues of gender equality bring confusion and makes things worse ~ TRUE FALSE
for families.

Masturbation is a good practice for young people because they can relieve their TRUE FALSE
sexual feelings safely.

An HIV negative test result means that you have not been infected with the virus. TRUE FALSE
Many women will only learn that they have an STl if their partner tells them. TRUE FALSE
Teaching children assertiveness skills will make them unruly. TRUE FALSE
If women have a problem with gender, they should tell men what to do about it. TRUE FALSE
Young people should not be given condoms because they will think they can TRUE FALSE
have free sex.

Anal sex is only practised by homosexuals. TRUE FALSE
It is the role of a man to propose sex. TRUE FALSE
A man cannot rape his wife. TRUE FALSE
People should practise safer sex with or without knowing their HIV status. TRUE FALSE
The vagina gets loose after childbirth so dry sex improves friction and pleasure TRUE FALSE
during sex

Women don’t enjoy sex if they don’t feel the semen in the vagina. TRUE FALSE
Women are happy if their husbands have girlfriends because it gives them a break TRUE FALSE
from sexual duties.

Many women don’t enjoy sex because they fear pregnancy. TRUE FALSE
Health providers can help to prevent transmission of HIV from HIV positive TRUE FALSE
mothers to babies.

A person can get HIV from oral sex. TRUE FALSE
A person can get HIV from wet kissing. TRUE FALSE
Vaseline is a good lubricant for condoms. TRUE FALSE
Spermicide protects against HIV and STls. TRUE FALSE
Women have more responsibility for HIV prevention because they are more TRUE FALSE

vulnerable and better at controlling their sexual feelings.

9



What is sexuality and what are life skills?

How to do it

1 In small groups, divided by sex and age, explore the meaning of
the words sexuality and life skills.

2 Feedback in plenary.

3 Prepare a role-play to show how life skills can help us to express
our sexuality safely.

4 Ask groups to show their role-plays one by one and for each ask
the audience to identify the points about sexuality and life skills and
write them on a flipchart.

5 Ask participants what they have learned from the session and how
they will use what they have learned.

Q Aim
To understand the
meaning of the words

‘sexuality’ and ‘life skills’

in relation to participants’

lives.

What is covered in
this activity?
Analysis of the terms
sexuality and life skills
and demonstrating their
importance in our lives
through role-play

Time

1 hour

@ Materials

Flip chart and pens

Young people expressing their After the dance...
sexuality through their dress
and dance

No, I do not want to have
sex with you. | was just
enjoying myself dancing.

@ Facilitator’s tips © Sexuality is different from sexual intercourse, which
o Sexuality is a key part of being human and affects is the act of a man putting his penis into the vagina
people throughout their lives, from birth to death. or anus of a woman or man and ‘having sex’.
It is about our bodies, feelings and behaviour © Help participants to understand that sexuality is
as males and females. It includes issues related much more than sexual intercourse. Encourage
to gender, sex, sexual orientation, pleasure, them to think of all the ways that they can enjoy
relationships and reproduction. We can express their sexuality safely. Encourage them to think
our sexuality through our thoughts, beliefs, desires, of role-plays that do not focus only on sexual
fantasies, attitudes, values, behaviours, roles and intercourse.
relationships. We express it in the way we walk, o Life skills are all those skills that help us to live a
talk, dress, dance, sing and enjoy being with safe, happy and healthy life. They are skills relating
people of the same and opposite sex. It includes to ourselves as individuals, our relationships with
all the ways that we enjoy expressing ourselves others and how we manage situations in our lives.
as sexual beings. Our sexuality is influenced by a Life skills include self esteem and awareness
wide range of factors — social, political, biological, and skills for critical thinking, communicating,
psychological, cultural, economics, religious, legal negotiating, assertiveness, decision-making, taking
and historical. responsibility and solving problems.

10



SESSION 2 Growing up, in the past and now

Activity The situation in our schools

Q Aim 1
To analyse the reasons
why schools are a high-
risk environment for HIV
for both teachers and

pupils.

What is covered in
this activity?

School as a high-risk
environment for HIV

Time .

1 hour

Materials 5

Flip chart and pens

Example of the ‘causes and consequences tree’ diagram

_—""_ Stopping
‘ Inability to n'la.ke school Aborti
informed decisions W @

TN TN TN

ons

How to do it

Explain that research shows that schools are a high-risk

environment for HIV transmission for both teachers and pupils in

Zambia. In this session, we are going to use five different learning

activities to analyse the causes of this situation.

Divide the participants into five groups. Give each group one of

the following methods to illustrate how schools are a high-risk

environment:

@ A ‘causes and consequences tree’ showing reasons for risk and
consequences.

@ A map of school and surroundings showing risky places and
events.

@ A letter to an ‘agony aunt’ in a newspaper from a pupil who is
concerned about the risk of HIV at school.

@ Arole-play showing a risky situation in school.

In plenary, ask each group to present and explain their findings.

Discuss and summarise the findings.

Ask “What did we learn and how will we use it?”

Help the group to make a summary on a flipchart of the reasons for

risky situations and put it on the wall to work with later.

@ Facilitator’s tip

To make the ‘causes and
consequences tree’, ask
participants to draw a
tree on flip chart paper.

4 ()
Pregnancies

\

¢ HIV Write ‘Pupils have unsafe
Immorality — sex’ on the trunk of the
(Vg tree. The group then
think of all the reasons
for this risk and write
. them on the roots of
Pupils have unsafe sex ,
the tree. Put everyone’s
ideas — do not edit them.
They then think of all the
Girls needing consequences of the risk
Lack of sexuaifty Ijﬁ MmO peor famiy  Situations and write them
education i on the leaves of the tree.
(/S /,Sexual feelings Freedom
Lack of positive Peer from parents
role models V pressure \\) Want nice
“ things

Alcohol/drugs
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The situation in our schools

Example of a risk map

| _\ﬁfﬁ_ﬁr e oS @ Facilitator’s tip
_4| [ }ng !y ' _ﬁgﬁ,@/’r .¢  Forthe map, ask participants to
- ' . e iﬁ; Hfgf A / % draw a map of the school and its
- N }‘* . e / surroundings and mark on it all the
T _E .‘5}}) e N AR / \’iﬁ; places where teachers and pupils
' [y e % {1_,_“'“‘-’- &% 7 may beatrisk of HIV infection. The
' J'I____ N ).'2}‘:&1, ‘_"J S I;'“ N risk might be sex between pupils,
. : LD r.r;;? . . pupils and teachers or people outside
- I -4 . %

school. Risky places could be inside

I W "‘._ ™, .:_
i ' | L -3 N % or outside school or on the way to
s w - y \ };::. oy RS
[y /i L <JF ) & 87, " school. Encourage people to draw the

reality of the risks.

@ Facilitator’s tip

Ask participants to imagine
that they are a pupil and write
a letter to an adult concerning
worries about HIV. The letter

should describe the situations
that make the pupil worried.



Activity

@ Facilitator’s tip

The role-play should show the real situations that
pupils and teachers meet in school. Encourage

participants to show the reasons for those situations

through the role-play. After the role-play, ask the

actors to stay in their characters while participants ask
them questions to find out why they behaved as they

did. This is called hot-seating. It is a very good way

to understand the different reasons why people have

unsafe sex.

/

Role-play

The role-play was developed by Zambian
teachers to show how teachers and pupils
might be at risk of HIV infection at school.
The role-play showed a girl pupil who had a
boyfriend in school, a ‘sugar daddy’ outside
school and a teacher who was proposing sex
to her. The girl came from a poor family and
was using the money from the sugar daddy to
buy food and clothing, the boyfriend to help
her with assignments when she was too busy
with domestic work to complete them, and
the teacher to give her good grades. The hot-

unsafe sex listed below.

Causes of risk
Teachers are having sex with pupils
Men are richer and more powerful that girls
whether boyfriend, sugar daddy or teacher
Teachers and older men believe girls to be
HIV free or that they can cure STls by having
sex with a virgin
Sex with pupils is free — they don’t demand
money

seating of the characters revealed the causes of

Young girls are very loving and do not criticise
teachers like older women do

Girls are taught to obey and ‘respect’ boys and
men

Girls need money

Mothers may encourage girls to try to marry the
teacher or get help from him

Consequences

Pupils and teachers contract STIs and HIV
Girls get pregnant, they may have abortions
and die

Most girls would stop school — they would end
up in early marriage

It leads to divorce

Solutions

Pupils must have enough knowledge on sexual
and reproductive health

Pupils need to acquire life skills for them to make
informed decisions
Teachers must stop abusing their pupils

13




Q Aims

To help participants

to think about how
they were helped or
hindered in expressing
their sexuality safely as
they were growing up.
To identify how
participants would like
things to be the same
or different for this
generation of children.

What is covered in

this activity?
Experiences of
growing up

Sexuality life-line
Hopes for this
generation of children
and their experiences
of growing up

Time

1 hour

@ Materials

Flip chart and pens
A list of questions — see
box below

. List of questions

Activity

How to do it

1 The night before distribute a list of questions to the
participants. Explain that the aim of these questions is to help
participants think back over their lives and remember what
happened to their bodies and minds as they were growing up.

2 Divide the participants into groups of older men and older
women, younger men and younger women. Give people time
to share any thoughts that they wish to share in their groups.

3 Ask each group to create one sexuality life-line showing
the good and bad experiences for people like themselves.
The path can go up for positive and down for negative
experiences.

4 Once this is done, ask each group to discuss the question:
Thinking about the time you were growing up, what would you
like to be different for your own children?

5 In plenary, share the life-lines and ideas about the things that
they would like to remain the same and the changes that
people would like to see in their own children’s experience of
growing up.

6 Ask: “What did we learn and how will we use it?”

@ Facilitator’s tips

Some participants may feel upset about memories of their own
growing up. Give people time to get mutual counselling in their
support group or from their guardian angel or a facilitator if
they need it.

Ask group members not to mention the names of people who
shared experiences shown on the lifeline in plenary without
their permission.

Participants may prefer to draw their own lifelines and then go
into pairs with a person they trust to share them. You can then
ask a general question “What did you learn from reflecting on
your growing up?” rather than asking people to present their
life-lines.

What did you look like, how did you feel about your body?

What activities did you do through the day?

What changes did you notice happening in your body and how did you feel about them?
What did you know about these changes? How did you learn about this?

Now think of yourself growing up year by year

When did you notice that boys and girls were different?

When did you start to be interested in the opposite sex?

What messages did you get about this and who from?

What were your good and bad experiences?
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Our own growing up
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Examples of things that partic'\pants would like to remain the same
and of the changes that people would like to see in their own
children’s experience of grow'mg up

Good things to keep

o Advice from elders about looking after yourse\f sexually and abstaining
until ready to have séX safely.

o Advice from church about abstinence pefore marriage, fidelity within
marriage, |ooking after your wife and children, satisfying your wife
sexually and all children having equal loving from mothers and fathers.

Cchanges

@ Children should have accurate information about sexuality as they

grow up- Elders should not use fear generated py false information to
control sexual pehaviour.

o The practice of pulling the labia minora should stop ~ itis pa'\nfu\ and

o Young peop\e should have information about how o plan their
pregnanc'\es so that they do not have unwanted children through their

o Young people should have knowledge of how 10 protect themselves
from STIs and HIV pefore they pecome sexually active.

o Girls should be taught about menstruat'\on pefore they start their
periods.
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Q Aims
To engage participants
in thinking more
personally about
gender and sexuality
in their own lives;
To listen to each
other’s point of view
and think how gender
affects our feelings
and sexual lives.

What is covered in
this activity?
Gender
Sexuality
Self-awareness
Listening skills

Time

1 hour

Materials

Flip charts paper and
pen

@ Facilitator’s tips

Depending of the number and sex

of the participants the ideal division
would be to have the following groups:
young men, older men and young
women, older women. However you
might not be able to make four groups
and this doesn’t matter for the activity.

" Jill Lewis (2003) Gendering prevention
practices: A practical guide to working with
gender in sexual safety and HIV/AIDS awareness
education, Nikk Publications

Activity

How to do it
1 Divide participants into groups by sex and age
2 Ask the groups to discuss the following questions and to record

their responses on flip charts.
(a) What do you remember about boys when you were at school?
(b) What do you remember about girls when you were at school?
(c) What do you think you most needed to know about sex?
(d) What do you think you most wanted to know about sex?
(e) What were some of your greatest dreams or hopes about sex as
a teenager?
(f) What wer